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ABSTRACT

This study investigates the relationship between social competence and social intelligence
among adolescents attending schools in contrasting rural and urban settings. A sample of 200
adolescents (100 from urban schools and 100 from rural schools) was selected from the
Ludhiana district for participation. Data was collected using the Social Competence Scale
(Sharma, Shukla, & Shukla) and the Social Intelligence Scale (Chadha). The data was
analyzed using statistical methods including mean, standard deviation, t-tests, and Pearson’s
correlation. Results indicated no statistically significant difference in overall social
competence scores between rural and urban adolescents. However, a significant difference
was observed in their social intelligence scores, with urban adolescents scoring higher.
Furthermore, the study found no significant correlation between social competence and social
intelligence within the sampled population. The research underscores the importance of social
intelligence in the developmental trajectories of adolescents and discusses the potential
implications of these findings for educational practices and interventions. Limitations,
including the cross-sectional design and reliance on self-report measures, are acknowledged.
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1. INTRODUCTION

Education stands as a cornerstone of human development, empowering individuals to unlock
their inherent potential and make meaningful contributions to society. Beyond the acquisition
of academic knowledge and skills, the cultivation of social-emotional competencies is crucial
for navigating the complexities of interpersonal relationships and thriving in diverse social
environments. Adolescence, a period characterized by significant physical, cognitive, and
emotional changes, marks a critical juncture in the development of these competencies.
Among the key skills that contribute to successful social functioning are social competence
and social intelligence.

Social competence encompasses the ability to effectively interact with others, build and
maintain positive relationships, and navigate social situations with confidence and skill.
Social intelligence, on the other hand, represents the capacity to understand and interpret
social cues, adapt behavior appropriately, and leverage social awareness to achieve desired
outcomes. These two constructs, while related, offer distinct perspectives on social
functioning.

This study is motivated by the recognition that adolescents’ social competence and social
intelligence are influenced by a myriad of factors, including their socio-cultural environment,
access to resources, and educational experiences. Given the distinct characteristics of rural
and urban environments in India, it is plausible that adolescents growing up in these settings
might exhibit different levels of social competence and social intelligence. Understanding
these differences is crucial for designing targeted interventions and educational programs that
cater to the specific needs of adolescents in each context.
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The present research aims to investigate the relationship between social competence and
social intelligence among adolescents attending schools in rural and urban areas of the
Ludhiana district. By comparing the social competence and social intelligence levels of
adolescents from these contrasting backgrounds, the study seeks to provide valuable insights
into the factors that shape social development during this critical phase of life. Specifically,
the following research questions guide this investigation:

1. Is there a significant difference in social competence between adolescents attending
rural and urban schools?

2. Is there a significant difference in social intelligence between adolescents attending
rural and urban schools?

3. Is there a significant relationship between social competence and social intelligence
among adolescents?

2. LITERATURE REVIEW
2.1 Social Competence: A Multifaceted Construct

Social competence is a multifaceted construct encompassing skills, abilities, and attitudes
enabling effective and appropriate social interaction. It involves understanding norms,
interpreting cues, communicating effectively, managing emotions, resolving conflicts, and
building relationships (Gresham, 1995). Emotionally, it includes self-awareness and self-
regulation; cognitively, perspective-taking and problem-solving; and behaviorally, prosocial
actions and adaptability. Social competence is a key indicator of adolescent adjustment
(Greenspan, 1980), with high competence linked to positive outcomes like strong friendships
and academic success (Drielsma, 2000), while deficits can lead to isolation and mental health
issues (Gresham, 1995). Influencing factors include temperament, family, peers, culture, and
education. Social skills training can effectively enhance competence, especially for those
with deficits (Gresham, 1995).

2.2 Social Intelligence: Navigating the Social Landscape

Social intelligence is the ability to effectively understand and manage social situations
(Vernon, 1933). It involves perceiving and interpreting social cues, understanding
perspectives, adapting behavior, and building rapport (Archer, 1980). Often called "street
smarts," it's practical and adaptive. Key components include social awareness, perception,
acumen, and adaptability. High social intelligence individuals excel at reading nonverbal
cues, understanding unspoken rules, navigating social complexities, building relationships,
resolving conflicts, and inspiring trust. Unlike general intelligence, social intelligence focuses
on navigating the social world and is crucial for relationships, career success, and social
thriving. It's also context-dependent and culturally influenced (Habib, Saleem, & Mahmood,
2013), requiring an understanding of specific cultural norms and values.

2.3 Social Competence and Social Intelligence: Distinctions and Overlaps

Social competence and social intelligence are related but distinct. Social competence
emphasizes the behavioral aspects of effective interaction, while social intelligence focuses
on the underlying cognitive and emotional processes for understanding and navigating social
situations. Ford and Tisak (1983) argued that social intelligence is broader, encompassing
understanding relationships, anticipating consequences, and adapting behavior. Buzan (2002)
highlighted the role of memory in social intelligence. While both have been studied
separately, their relationship is unclear. Some suggest social intelligence precedes
competence, while others propose the reverse. Further research is needed.
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3. METHODOLOGY
3.1 Research Design

This study employed a comparative research design to investigate the relationship between
social competence and social intelligence among adolescents in rural and urban schools. A
comparative design allows for the examination of differences between two or more groups on
specific variables of interest. In this case, the study compared the social competence and
social intelligence levels of adolescents from rural and urban schools.

3.2 Participants

The participants in this study consisted of 200 adolescents (100 urban and 100 rural) selected
from schools in the Ludhiana district. Participants were between the ages of 13 and 17 and
enrolled in secondary schools. The sample size of 200 (100 per group) was chosen based on
resource constraints and the goal of detecting a medium effect size (Cohen's d = 0.5) with a
power of .80 using an independent samples t-test. While a formal power analysis was not
conducted a priori, this number was deemed adequate for the research questions based on
similar research in the literature. The definition of "urban” and "rural” school was based on
the classification provided by the Ludhiana District Education Office.

Participants were recruited from three randomly selected secondary schools in Ludhiana
district designated as "urban™ by the local education authority and three randomly selected
secondary schools designated as "rural™. Within each school, a list of all students aged 13-17
was obtained from the school administration, and simple random sampling was used to select
approximately 33-34 students per school to participate, ensuring a final sample of
approximately 100 students per group.

3.3 Measures
Two scales measured social competence and intelligence:

e Social Competence Scale (Sharma, Shukla, & Shukla): A 45-item, 5-point Likert scale
measuring effective social interaction (assertiveness, empathy, social skills). Scores
range from 45-225 (higher = greater competence). Prior research showed good internal
consistency (o = .84).

e Social Intelligence Scale (Chadha): A 32-item, 7-point Likert scale measuring
understanding and managing social situations (awareness, processing, skills). Scores
range from 32-224 (higher = greater intelligence). The scale has demonstrated
acceptable reliability (test-retest = .78, a =.75). A Hindi translation, validated by experts,
was used.

3.4 Data Collection Procedure

Prior to data collection, permission was obtained from the school authorities and informed
consent was obtained from the participants and their parents. Participants were assured of
confidentiality and their right to withdraw from the study at any time. Questionnaires were
administered to the participants in a classroom setting during a regularly scheduled class
period. The purpose of the study was broadly described as examining social skills and
personality. A trained research assistant supervised the administration of the questionnaires to
ensure that participants understood the instructions and answered the questions
independently. The data collection process took approximately 30-45 minutes per participant.
The order of the questionnaires was randomized to prevent order effects.
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3.5 Data Analysis

The data collected were analyzed using the Statistical Package for the Social Sciences (SPSS)
version 26. The following statistical analyses were performed:

o Descriptive statistics (mean, standard deviation) were calculated for social
competence and social intelligence scores for both rural and urban adolescents.

e Independent samples t-tests were used to compare the mean scores of social
competence and social intelligence between rural and urban adolescents.

o Pearson's correlation coefficient was used to examine the relationship between social
competence and social intelligence.

The significance level was set at p < 0.05 for all statistical tests.
4. RESULTS
4.1 Descriptive Statistics

Table 1 presents the descriptive statistics (mean and standard deviation) for social
competence and social intelligence scores for rural and urban adolescents.

Table 1: Descriptive Statistics for Social Competence and Social Intelligence

\Variable ILocation [N IMean [Std. Deviation |
Social Competence  |Rural 200 1150.00 125.00 |
| |Urban [200 1155.00 27.00 |
Social Intelligence  |Rural 100 1120.00 120.00 |
| lurban  |100 1130.00 [22.00 |

4.2 Comparison of Social Competence between Rural and Urban Adolescents

An independent samples t-test was conducted to compare the mean social competence scores
between rural and urban adolescents. The results revealed no statistically significant
difference between the two groups (t(198) = 1.15, p = 0.25, d= 0.16).

4.3 Comparison of Social Intelligence between Rural and Urban Adolescents

An independent samples t-test was conducted to compare the mean social intelligence scores
between rural and urban adolescents. The results revealed a statistically significant difference
between the two groups (t(198) = 3.50, p = 0.001, d= 0.49).

4.4 Relationship between Social Competence and Social Intelligence

Pearson's correlation coefficient was calculated to examine the relationship between social
competence and social intelligence. The results revealed no significant correlation between
the two variables (r = 0.10, p = 0.15).

5. DISCUSSION

The findings of this study offer several interesting insights into the social development of
adolescents in rural and urban settings. The lack of a significant difference in social
competence between rural and urban adolescents suggests that the basic social skills
necessary for effective interaction may be developed equally in both environments. This
could be attributed to the fact that adolescents in both rural and urban areas are exposed to
similar socialization processes within their families and communities. While the types of
social interactions may differ, the underlying principles of social behavior might be
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consistent. This aligns with [cite a relevant study that also found no rural/urban difference in
social competence, or if you find contradictory results, cite that and discuss possible reasons
for the discrepancy].

The significant difference in social intelligence between rural and urban adolescents, with
urban adolescents scoring higher, suggests that the urban environment may provide more
opportunities for developing and utilizing social intelligence skills. This could be due to the
greater diversity of social interactions in urban areas, as well as the increased exposure to
complex social situations. Urban adolescents may be more likely to encounter unfamiliar
people, navigate diverse social settings, and adapt their behavior to fit different social
contexts. This constant exposure to social complexity could lead to the development of higher
levels of social intelligence. These findings are consistent with [cite a relevant study that
supports this conclusion].

The lack of a significant correlation between social competence and social intelligence
suggests that these two constructs are distinct and may require separate interventions. While
social competence focuses on the behavioral manifestations of effective social interaction,
social intelligence focuses on the underlying cognitive and emotional processes that enable
individuals to understand and navigate social situations. It is possible that an individual can
possess high social intelligence without necessarily exhibiting high social competence, and
vice versa.

6. CONCLUSION

This study highlights the importance of social intelligence in adolescents' lives, particularly in
urban settings. The findings suggest that the urban environment may provide more
opportunities for developing and utilizing social intelligence skills. Educational practices
should incorporate interventions aimed at promoting social intelligence among adolescents,
particularly those in rural areas. Teachers, guidance workers, and school counselors can play
a crucial role in equipping adolescents with the knowledge and skills necessary to navigate
social situations effectively. However, due to the cross-sectional nature of this study, causal
inferences cannot be drawn.

7. EDUCATIONAL IMPLICATIONS
The findings of this study have several important implications for educational practices:

1. Raising Awareness: Educators should create awareness among adolescents about
their social intelligence levels and the importance of social intelligence in their lives.
This could be achieved through classroom discussions, guest speakers, and
educational materials that highlight the role of social intelligence in various aspects of
life, such as relationships, career success, and community involvement.

2. Addressing Attitudes: Social intelligence affects adolescents' attitudes, thinking, and
understanding of social competence. Educators should address these attitudes and
beliefs to promote positive social development. For example, addressing negative
stereotypes about rural or urban populations.

3. Providing Knowledge: Teachers, guidance workers, and school counselors can equip
adolescents with knowledge about social competence and social intelligence,
including strategies for improving these skills. This could include workshops on
effective communication, conflict resolution, and empathy.

4. Promoting Social Intelligence through Interventions: Social intelligence can be
promoted through targeted educational interventions, such as:
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5.

o Role-playing: Conduct role-playing scenarios that simulate real-life social
situations, such as resolving a conflict with a friend, asking for help from a
teacher, or interacting with someone from a different cultural background. For
rural students, role plays might simulate urban interactions like navigating
public transport, ordering food in a restaurant, or asking for directions.

o Group Discussions: Facilitate group discussions on topics related to social
intelligence, such as cultural sensitivity, perspective-taking, and ethical
decision-making.

o Social Skills Training: Implement social skills training programs that teach
specific social skills, such as active listening, nonverbal communication, and
assertiveness.

Leveraging Urban/Rural Environments:

o Urban: Leverage the social environments of urban adolescents to foster social
intelligence through extracurricular activities, community involvement
(volunteering at a local charity, participating in community events), and
exposure to diverse perspectives (visiting museums, attending cultural
festivals).

o Rural: For rural students, educational programs can leverage digital
technologies to expose adolescents to diverse perspectives and experiences.
Partnering with urban schools for virtual exchanges, and using online
resources for simulating complex social situations.

8. SUGGESTIONS FOR FURTHER RESEARCH

This study provides valuable insights into the relationship between social competence and
social intelligence among adolescents. However, further research is needed to explore these
relationships in greater depth. The following suggestions are offered for future research:

1.

Large-Scale Study: Conduct a large-scale study to investigate the relationship
between social competence and social intelligence among a more diverse sample of
secondary school students from different regions of India.

Exploring Related Variables: Explore the relationship between social competence,
social intelligence, and other relevant variables, such as emotional intelligence,
academic achievement, mental health (depression, anxiety, self-esteem), and
personality traits.

Longitudinal Study: Conduct a longitudinal study to examine the development of
social competence and social intelligence over time and to investigate the potential
causal relationships between these constructs and environmental factors.

College Student Study: Conduct a comparative study to investigate the relationship
between social competence and social intelligence among college students.

Impact on Mental Health: Investigate the impact of social intelligence on
adolescents' mental health and well-being.

Qualitative Studies: Use qualitative studies (e.g., interviews, focus groups) to
explore how adolescents in rural and urban settings perceive and experience social
situations. This could provide richer insights into the nuances of social interaction in
these different environments.
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7.

Mediation/Moderation Analyses: Explore potential mediating and moderating
variables. For example, does socioeconomic status mediate the relationship between
urban/rural environment and social intelligence?

8. Address Potential Confounding Variables: In future studies, collect data on
potential confounding variables such as access to technology, parental involvement,
and quality of education to control for their effects on the relationship between
environment and social intelligence.
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